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JUSTEC 2010 Remarks

In 1988, JUSTEC was established as a three-year program in hopes of continuing for
another 3 years providing it was a sustainable program. At that time, it used to be the conference for
Teacher Education between the U.S. and Japan; and was supported through Grants-in-Aid for
Scientific Research from the Ministry of Education, Culture, Sports, Science and Technology
(MEXT). Now JUSTEC celebrates its 22" conference. Though the original participating
universities have decreased in number, the enthusiastic efforts and high expectations of new
participating universities have enabled JUSTEC to be alternatively held in the U.S. and Japan on an
annual basis.

This year, JUSTEC 2010 is hosting Dr. Marilyn Cochran-Smith as the keynote speaker.
Dr. Cochran-Smith is a leading scholar of teacher education study in the U.S. The forum theme
“Providing Educational Support for Students with Diverse Needs” is a relevant topic today and I am
very pleased that she will address her keynote speech to all educators.

The highlight of JUSTEC 2010 is that it has gained the support of the Ministry of
Education, Culture, Sports, Science, and Technology (MEXT), Japan; the U.S. Embassy, Tokyo;
the Tokyo Metropolitan Board of Education; the Kanagawa Prefectural Board of Education; the
Saitama Prefectural Board of Education; the Inagi City Board of Education; the Kawasaki City
Board of Education; the Sagamihara City Board of Education; the Machida City Board of
Education; the Yokohama City Board of Education; the Japan Educational Administration Society;
the Japanese Association for the Study of Educational Administration; the Japan Educational
Administration Society; the Japan Society for the Studies on Educational Practices; and the Japan
Association for Emotional Education. It is a great honor for JUSTEC and 1 whole-heartedly
appreciate these organizations for their support.

The Central Education Council created a new special committee to indicate a new
direction for teacher training in Japan by the end of this year. Many educators are interested in the
direction this Japanese teacher training will follow. Teacher quality and training are relevant issues
and are the most imperative issues at school sites. Business enterprises as well as parents with
school age children have opinions about this. The challenges are not only to foster a sense of
mission, improve teaching and class management skills, but also to solve the problem of
cost-effectiveness for students who apply to universities in hope of becoming teachers.

Today’s teacher preparation must respond to such complicated challenges and
expectations while it has to consider the role of university to improve itself. People are interested in
how universities will set their policies, and I sincerely expect that JUSTEC will contribute greatly
to the significance of teacher preparation and teacher education.

Yoshiaki Obara
President,
Tamagawa University
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Forum Program

Theme: “Providing Educational Support for Students with Diverse Needs”

Venue: Auditorium, Tamagawa University

12:30-13:00

13: 00-13:05

13: 05-14:05

14:05-14:15

14:15-15:15

15:15-15:25

15:25-16:00

Registration for the Forum
Introduction by President Yoshiaki Obara, Tamagawa University

Keynote Address by Marilyn Cochran-Smith

John E. Cawthorne Endowed Professor of Teacher Education for Urban Schools
Director, Ph.D. Program in Curriculum & Instruction

Lynch School of Education, Boston College

“Preparing Teachers for the Challenges of Diversity”
Break (10 min)

Forum with Japanese Panelists

Coordinator:

Ikuo Komatsu

Professor, Graduate School of Education, Tamagawa University

Panelist :
Yumiko Ono

Professor, Naruto University of Education

“Linguistically and Culturally Diverse Public Schools:
A Challenge to Teacher Education”

Panelist :
Sakae Akuzawa

Associate Professor, Graduate School of Education, Tamagawa University

“Educational Support for Children with Mild Developmental Disorders and
the Challenges of Preparing Teachers for Schools”

Break (10 min)

Q&A
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Preparing Teachers for the Challenges of Diversity

Marilyn Cochran-Smith
Cawthorne Professor of Education, Boston College

Introduction and Background

In many nations throughout the world, there is increasing diversity in the school
population as well as increasing recognition of the challenges posed by diversity. In the U.S., for
example, where educational inequities based on the marginalization of minorities have been
foregrounded since the Civil Rights movements of the 1960s and 1970s, there have also been
enormous increases in immigration over the last decade, bringing large numbers of students whose
first language is not English into the public schools. Even in countries like Japan, however, which
have long been considered homogeneous in language, ethnicity and culture, recent trends in
newcomer immigration as well as recognition of oldcomer populations have heightened awareness
of the challenges posed by diversity. In addition, in many nations, it is clear that migration status,
cultural and linguistic background, socioeconomic context, and ethnicity and race are linked to
student performance and to the inequities in achievement and other school-related outcomes that
persist between majority and minority groups.

At the same time that diversity has increased, there is now unprecedented emphasis on
teacher quality in most nations around the world with extremely high expectations for teacher
performance. Based on the assumption that education and the economy are inextricably linked, it
is now assumed in many countries that teachers can—and should—teach all students to world-class
standards, serve as the linchpins in educational reform, and produce a well-qualified labor force to
preserve or boost a nation’s position in the global economy. In short, teachers have been identified
as one of the major determinants, if not the key factor, in the quality of education, which in turn is
tied to the economic health of nations.

In the first decade of the 21% century, these two trends have converged—heightened
attention to the increasing diversity of the school population and unprecedented emphasis on
teachers as the key factor in educational quality. The result is that in many nations around the world,
teachers are now expected to play a major role in meeting the challenges of a diverse globalized
society by ensuring that all school students have both rich learning opportunities and equitable
learning outcomes.  Thus the topic of this year’s JUSTEC conference, “Providing Educational
Support for Students with Diverse Needs,” is a particularly appropriate, even urgent, topic at both
national and international levels.

Overview of the Keynote Address

In her keynote address for the conference, Professor Cochran-Smith will concentrate on
one particular aspect of the conference topic, as reflected in the title of her talk, “Preparing
Teachers for the Challenges of Diversity.” One way to think about this topic is as a necessary
condition or precursor to the more general conference theme. In other words, teacher preparation,
which involves providing educational support for teachers about how to meet the needs of diverse
learners, is a precursor to the conference theme of providing educational support for students with
diverse needs. Professor Cochran-Smith will focus on the U.S. context, given her own expertise as
a teacher education researcher, practitioner, and policy analyst nationally and internationally for the
last 30 years. She will also suggest lessons learned from the U.S. scene and suggest implications
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for the consideration of diversity issues in Japan.

The keynote will begin with a discussion of the current U.S. educational context with
regard to diversity. This will include facts and figures about the enormous increase in the diversity
of the school population over the last fifty years as well as current disparities between the
demographic profile of the school population and the teacher work force. This will also include a
discussion of the marked disparities in educational opportunities, resources, and outcomes
(including achievement, high school graduation and drop out rates, tertiary education attendance,
poverty levels) among student groups that differ from one another racially, culturally, linguistically,
socioeconomically and geographically. The phrase, “the demographic imperative,” has frequently
been used in the U.S. to draw attention to these sharp disparities and emphasize that the educational
community must take action.

The major emphasis of the keynote will be on how teacher preparation practice, policy and
research in the U.S. has attempted to address the challenges of preparing teachers for diversity.
Drawing on a five-year longitudinal research study about new teachers, Professor Cochran-Smith
will weave into the talk brief vignettes that crystallize the diversity challenges new teachers face in
the classroom. She will also include examples drawn from effective programmatic and policy
initiatives that address diversity from around the country. Six major components of effective
teacher preparation practice, policy, and research for diversity will be analyzed and critiqued, as
follows.

+ Standards, regulations, and conceptual frameworks or mission statements regarding
diversity, equality, and equity developed and implemented by state-level departments
of education; national/state teacher education professional organizations and
accreditors; and, individual higher education institutions and programs;

* Research (both qualitative and quantitative) that has: theorized and conceptualized
aspects of learning to teach for diversity; empirically investigated teacher candidates’
expectations, beliefs, dispositions, knowledge, attitudes, practices, performance, and
career trajectories; and, analyzed policies regarding educational quality and equality;

» Teacher preparation coursework that prepares teachers to work effectively with
diverse populations, including coursework regarding the social and cultural contexts
of schooling; relationships among culture, language, and learning; culturally
appropriate curriculum and equity pedagogies; and, teaching strategies for working
with English language learners;

* Guided community experiences (such as tutoring, work in after-school programs,
community centers, soup kitchens) that expose teacher candidates to the values,
knowledge traditions, strengths, and priorities of diverse communities, especially in
urban or poor areas and especially when these are different from teacher candidates’
own experiences;

* Well-supervised fieldwork experiences, which are closely linked to coursework and
community experiences, in school settings with diverse populations, especially in
urban areas, poor rural areas, or hard-to-staff schools, with mentored opportunities to
raise questions about the day-to-day work of teaching, collect wide varieties of data
about students’ learning and experiences, and reflect on the work with more
experienced and effective colleagues;



* Policies, programs, and pathways into teaching that recruit and select minority
teachers and draw on their experiential and cultural resources as assets for working
with diverse populations; the intention here is to increase the overall diversity of the
teacher workforce so that diverse students have role models in the classroom as well
as teachers who have high-level learning expectations for them and who are effective
in terms of their educational achievement.

The final part of the keynote address will consider the implications of these six components of
effective teacher preparation for diversity for other contexts besides the U.S. context, particularly
for Japan. Several key questions will be raised about how to conceptualize, study, and improve
teacher preparation for diversity in general, drawing on recent international analyses and reports.
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Linguistically and Culturally Diverse Public Schools:
A Challenge to Teacher Education

Yumiko Ono
Naruto University of Education

After Lehman's fall, the problem of job-cuts and the dismissal of irregular employment
became serious in Japan. Foreign workers were no exception. It was reported by the media that
Japanese Brazilians and Peruvians, who were employed mainly in manufacturing sector, faced high
employment problem due to its contract-base status and limited communication skills in Japanese.
Job-loss issue among Japanese Latinos community highlighted the issue of maladjustment to
Japanese schools by their children and the existence of Schools for Brazilians and Peruvians as an
alternative for those children. Because those schools fall into the miscellaneous category and are
ineligible for subsidies, their tuitions and fees are quite expensive. As a result, many children had to
leave school because they could not pay the tuition. Though an available option is being enrolled in
Japanese public schools in their communities, a considerable number of Japanese Latino children
didn't transfer to Japanese public schools but stayed at home. It was assumed that their negative
experience of Japanese schools have affected their decisions not to send or go to public schools. If
they remain un-schooled and are not able to have opportunities to acquire knowledge and skills
necessary to be self-reliant, they must accept only low-wage jobs even when economy has
recovered from the recession.

As of September 2008, 75, 043 students with foreign citizenship are enrolled in public
schools and 28, 575 were classified as limited proficiency in Japanese. Students with foreign
citizenship occupy less than 1 % of the total enrollment, but 1 out of 3 compulsory education
schools (G1-9) have a student with different linguistic and cultural background. In reality, the
student population, whose first language is not Japanese, shows the trends of concentration and
distribution at the same time: majority of public schools have 1 such student while there are a few
schools where 30% of their students have foreign citizenship. The chance is probably much higher
than we expect for teachers and teacher candidates to teach those students in their professional life
course.

In response to the increase of linguistically and culturally minority children in schools,
Ministry of Education, Culture, Sports, Science and Technology(MEXT) formed a study team to
enrich education for those students in primary and secondary schools and the team submitted a
report titled " Measures to enrich education for students with foreign citizenship"(2008). MEXT
encouraged universities with teacher education programs the following efforts "in order to prepare
and secure human resources such as teachers and support staff committed to education of students
with foreign citizenship":

Teacher education institutions, according to the needs of communities where the
institutions are located, should make efforts to promote students' learning of JSL
education and education for international understanding. The national government
and local education authorities should support such efforts.
(http://www.mext.go.jp/b_menu/shingi/chousa/shotou/042/houkoku/08070301/005.htm)

Considering recent policy recommendations by MEXT, the author argues that it is necessary
to addresses the issue of multiculturalism in public schools in all teacher education programs
regardless of its geographical location. Analysis of the data on student population, teacher
recruitment and the perceptions of teacher candidates will be presented to support the argument.
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Educational Support for Children with Mild Developmental Disorders and
the Challenges of Preparing Teachers for Schools

Sakae Akuzawa
Tamagawa Graduate School of Education, Tamagawa University

Since April 2007, Special Needs Education was officially implemented in order to enrich
educational experiences for all children with various developmental challenges and disorders. At
the same time, the Ministry of Education, Culture, Sports, Science, and Technology (MEXT)
announced that the following guidelines and objectives for this implementation:

Guidelines and Objectives for Special Needs Education:

Special needs education should support proactive policies and practices that
encourage and foster children’s independence and participation in society, and provide
appropriate guidance and support for children’s needs in order to help them overcome
life’s many challenges.

Furthermore, special needs education refers not only to the previous
framework of special education, but also includes engaging and challenging people on
an intellectual level. That is, special needs education should address the needs of all
children as well as be implemented at all kinds of schools.

Finally, special needs education is not only for helping children with mental
and physical challenges requiring special education, but is also for establishing the
foundations to create a community in which all can live together in harmony and respect
each other’s differences and uniqueness, thereby having a significant and positive
impact on present and future society as a whole.

Besides the traditional special needs education for children with developmental disorders,
there are also special needs considerations for children with mild developmental disorders who
attend regular classes. Such children do not have traditional intellectual challenges, but rather
have learning disabilities such as ADHD (Attention-Deficit Hyperactive Disorder), and
high-functioning autism. Many teachers face difficulties in teaching such children, and with class
management in classes where these children with mild disorders are present.

In Japan, schools have traditionally focused on collective teaching for a long time. In
other words, children with mild developmental disorders attend the same classes as those who do
not have disorders. Such children are expected to learn at the same pace and follow the same
instructions. Schools and teachers have tried to address the needs of each child while guiding and
teaching a classroom collectively. However, such collective teaching is essentially teacher-centered
and requires all children to follow a teacher’s directions at one time. Furthermore, many teachers
have taken this teaching style for granted, and have encountered and confronted difficulties, thus
realizing that their experiences and knowledge do not work for at all children all of the time.

Teachers often label children as “difficult” or “problem” children when in fact they do not
have intellectual problems. Rather, such children have a different means of perceiving, feeling
and sensing their world and this can be overwhelming for teachers. If teachers can understand
such behavioral features about these children, they will find it is not so difficult to manage a
classroom, and will be able to find ways to teach, guide, and pay special consideration to such
children with mild disorders.

The teacher training system in Japan does not require teachers to learn about the needs of
these children and their behavioral features in order to get their teaching license for kindergarten,
elementary school, junior high school, and high school. Therefore, many teachers do not know how
to deal with these children and send these children to special classes (therefore further
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compounding the problem), when in fact there are other solutions that can be tried first.

In addition, it is important to know that such “difficult children” also have difficult
relationships with their parent(s), especially with the mother, and they treat similar behavior like
children with challenges. Considering the family context is essential.

In the forum, Professor Akusawa will share the overview of these children’s perceptual
and behavioral differences and discuss how teacher training will be enriched by focusing on such
issues.
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Biographies of the Keynote Speaker and Panelists

Keynote Speaker:

Marilyn Cochran-Smith, PhD.

John E. Cawthorne Endowed Professor of Teacher Education for Urban Schools
Director, Ph.D. Program in Curriculum and Instruction

Lynch School of Education, Boston College

Marilyn Cochran-Smith is the Cawthorne Professor of Teacher Education for Urban Schools and
Director of the Doctoral Program in Curriculum and Instruction at the Lynch School of Education at
Boston College (Boston, Massachusetts, USA). She is an elected member of the National Academy
of Education and a former President of the American Educational Research Association (AERA).
Cochran-Smith is co-editor (with Ken Zeichner) of Studying Teacher Education: The Report of the
AERA Panel on Research and Teacher Education and co-editor (with Sharon Feiman Nemser, John
McINtyre, and Kelly Demers) of the Third Handbook of Research on Teacher Education.
Cochran-Smith was editor of AACTE’s Journal of Teacher Education from 2000-2006. Her 9"
book, Inquiry as Stance: Practitioner Research for the Next Generation (co-authored with Susan
Lytle), was published in 2009. Dr. Cochran-Smith, who earned her doctorate in Language in
Education at the University of Pennsylvania in 1982, has been a recipient of many awards,
including AACTE’s Pomeroy Award, Margaret Lindsey Award, and the Outstanding Writing
Award in both 1995 and 2005 as well as AERA’s Research to Practice Award in 2006, the National
Association of Multicultural Education’s Research Award in 2004, and the New York Association
of Colleges for Teacher Education’s first annual impact award in 2006. Cochran-Smith was the
inaugural holder of the C.J. Koh Endowed Distinguished Professorship at the National Institute of
Education in Singapore in 2006.

Panelist:
Yumiko Ono
Professor, Naruto University of Education

Yumiko Ono specializes in intercultural education and professional teacher development. Her
research interests include international adoption of Japanese educational practices, especially lesson
study, to developing countries as well as reframing teacher learning from adult learning perspective.
She had been a member of the Mpumalanga Secondary Science Initiative in South Africa
(1999-2006), and the Strengthening Teacher Education Project in Afghanistan (STEP, 2005-), both
of which are education projects funded by Japan International Cooperation Agency (JICA).

Panelist:
Sakae Akuzawa
Associate Professor, Tamagawa Graduate School of Education, Tamagawa University

After 16 years of teaching experience as a teacher, vice-principal, and principal, Sakae Akuzawa
contributed tremendously to the education in Kanagawa as a teacher consultant (Syuji), section
chief (Kacyo), and a director of the Kanagawa Board of Education. He is a professor at Tamagawa
Graduate School of Education (Teaching Profession) and one of the leading experts in education for
children with special needs. He has numerous publications within the specialty of special needs
education.
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Coordinator:

Ikuo Komatsu

Professor, Tamagawa Graduate School of Education, Tamagawa University
Emeritus Researcher, National Institute for Educational Policy Research
Inspection Adviser for Primary and Secondary Education Department of MEXT

Ikuo Komatsu specializes in comparative research on Japanese and British educational policy and
school administration. He has been involved in several overseas surveys including more than 70
surveys done in the UK and has recently developed an interest in school management and school
evaluation. As an honorary visiting research fellow at the School of Education of the University of
Birmingham in the UK in 1986 and 1998, he engaged in research about British educational reform
and educational management. Apart from his membership in the British organizations, National
Association of Head Teachers (NAHT) and Association of School and College Leaders (ASCL), he
is also affiliated with UK-based educational groups and is on the international editorial board of the
journal published by the British Educational Leadership, Management & Administration Society
(BELMAS). In addition, Mr. Komatsu served as director of both The Japan Educational
Administration Society and The Japanese Association for the Study of Education Administration.
He is a member and vice-chairman of the Research Committee on the Promotion of School
Evaluation and is on the School Evaluation committee of the Japanese Ministry of Education,
Culture, Sports, Science and Technology (MEXT) . He heads the school management committee for
three community schools (for Suginami public elementary school in Tokyo, public junior high
school in Yokohama and elementary and junior high school in Kyoto). He is a member of Board of
Education Committee of Adachi Ward in Metropolitan Tokyo. He has numerous publications
within the educational administration and educational policy.
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